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CHAPTER I
INTRODUCTION

I.

THE PROBLEM

Statement ,2! the problem.

The purpose of this study

was to determine the problems and needs confronting new and
beginning teachers, to survey the practices used to meet
these problems and needs, to sample the types of teacher
orientation used in the state of Washington, and to develop
a proposed orientation program for the Oamas Public School
District 117.
Importance g.t.

~

study.

The problem of adjustment

and readjustment to new job situations is a basic problem
of our times.

Everyone who faces the responsibilities of a

new assignment is confronted with this problem.

However,

most people adjust to meet the new requirements involved.
The process is seldom an easy one and often can be very
painful.

Teachers are no exception to this problem.

Lawson

states that "the process can be greatly facilitated by
proper planning on the part of the employer" (9:27).
Method used.

This paper was prepared by reviewing

the literature pertinent to the subject.

Results of a

survey sent to 58 public school districts 1n the state of
Washington provided current material.
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Limitations ,2'. the study.

Orientation for the new

teacher really starts when he begins to think about the
kind of teacher he wishes to become.

At that point in his

training program when he begins to think seriously about
his chosen profession, orientation begins (8:251).

However,

for the purpose of this study, the orientation period will
include the time from the initial interview to the end of
the adjustment period during the first year of teaching.
This is the period for which the hiring school system is
responsible, professionally and educationally, to secure the
most favorable adjustment of its new teachers (12:293).

II.

DEFINITION OF TEBMS

The terms used in this study are common to educational
literature, but for clarification in this report, some are
defined here.
Orientation.

Orientation is defined by Webster as:

"determination or sense of one's position with relation to
environment or to some particular person, thing, or field
of knowledge" (17:572).
Teacher orientation.

Teacher orientation will stand

for the sum total of all methods used to help assure the
desired adjustment of each new teacher to a given community
and school system.
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New teacher.

New teacher refers to the beginning

teacher and the experienced teacher new to the school and
community, unless specified otherwise.
Formal orientation.

Formal orientation pertains to

a highly structured situation where the orientation program
is formal in nature and controlled by those in charge.
Informal orientation.

Informal orientation will be

used to show the very relaxed situation used within a given
orientation program.

An example of this would be the

opportunity provided during a coffee break for informal
discussion between the administration and new teachers.
III.

ORGANIZATION OF THE STUDY

Chapter II will present material from literature
reviewed with respect to the problems and needs confronting
new teachers.

It will deal With the common practices used

to meet these problems and needs.
review of pertinent literature.

These were found by a
It will present the results

of a survey sent to 58 school districts in the State of
Washington sampling some of the practices used for teacher
orientation in the state.

A proposed program of teacher

orientation for Camas School District 117 will appear.
Chapter III will give as

ry of the research paper.

CHAPTER II
ORIENTATION OF NEW TEACHERS
I.

PROBLEMS A.ND NEEDS OONPRONTING NEW TEACHERS
Many problems and needs face all new and beginning

teachers.

Their personal, school, and community needs and

problems are many and varied (as all social adjustments
tend to be).

Still, some general problems and needs common

to all new teachers should be satisfied.

Every school

system should, however, attempt to survey and evaluate its
local situation to find those problems unique as well as
ordinary in the community and school.
The problems and needs confronted by new teachers
fall into three major headings:

(l) problems of a personal

nature, (2) problems dealing with the community, and (3)
problems concerning the school system and teaching (13:217).
Many of the problems and needs overlap, but for clarity

they will be grouped in the three major areas mentioned
above.
Personal problems.
and varied as people.

Personal problems are as numerous

However, common problems of a

personal nature are present in adjustment periods of new
teachers.

Dugan sampled a selected group of Pennsylvania

public elementary and secondary teachers who were new or
beginning in 1954-55.

A total of 246 completed
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quest1omia1res was returned out of 923 questionnaires
distributed 1n the 67 oounties of Pennsylvania.
fhe personal problem reported by the highest number
of teachers was concerned with the schedule of vacations and
fixed activities.

One hundred and twenty-four teachers, or

50.4 per cent of the total reporting, wanted information on
this subject.

The personal problem reported seoond highest

was concerned with the local teachers' organization.

One

hundred and nine of the teachers reporting, or 44.3 per cent
of the total, wanted information on this topic (4:80).
The personal financial problem reported by the
largest number of teachers was concerned with the salary
schedule.

Those wanting this information totaled 79.7 per

cent, or 196 of the 246 teachers taking part in the study.
The personal financial problem reported second highest
was concerned with sick leave.

One hundred and forty-four

teachers, or 58.5 per cent of the ones reporting, wanted
information on this problem (4:81).
The problem of personal adjustment to a new community
faces all new teachers.

Bakke presents a careful discussion

of the human relationships which determine behavior 1n terms
of the psychological aspects of adaptation.

He gives much

emphasis to the "structure of living" (1:5) as an important
factor in understanding why people behave as they do 1n
group situations.

Since the individual is influenced by

his group or society, it is important that the new teacher
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have an understanding of the structure of living present in
his new environment.

T}le factors which generally determine

the structure of living are "the goals which people want to
achieve, the resources available for that purpose, and the
re-enforcements used to stabilize the resulting behavior"
(1:5).

This can be one of the major personal problems for

the new teacher.

Until the new teacher is oriented to the

structure of living of the new community, he may be unsure
and many times worried about his adjustment.
Other types of personal problems faced by most new
teachers are identifying and understanding the school's
philosophy, meeting demands for assignments to duties
requiring the teacher to work after school hours, learning
administrative routine and procedures required of them,
handling of disciplinary problems, understanding the school
grading system, and adjusting to the personnel of the
school system (15:382-83).
Community problems.

The social orientation of the

teacher to the new community, a very important aspect of
orientation, belongs in all orientation programs.

The new

teacher, 1n most cases, comes from a community in which he
has been active and has felt on the "inside" of the social
group to which he belonged.

The school system would be

taking a big step toward assuring a successful first year
for the new teacher if it helped provide for the social
orientation of the new teacher to the community.

If the
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employing schools fail at this, "they risk having a teacher
functioning at something less than his potential effectiveness" (7:87).
The social attitudes of the new community should be
explained in detail to the new teacher.

He should have a

thorough appraisal of the position the school occupies in
th.e mind of the community on matters pertaining to social
customs and religious matters.

A study by Lawson and

Reinhardt, which will be reported on 1n more detail later
1n

this chapter under "School Problems," found that new

teachers were not given a full understanding in the area of
local customs and taboos.

Eighty per cent of the replies

indicated lack of information 1n this area.

The customs

and taboos indicated pertained to church attendance, smoking,
dating, or frequenting eating places where liquor was
served (9:-492-93).
School problems.

The problems and needs of new

teachers 1n the area of school problems are very numerous
and varied.

There are some areas, however, of a common

nature to most new teachers.
Lawson and Reinhardt carried on a study based on
data secured from a selected group of teachers.

In 1955-56

they sampled 1,343 experienced teachers in Illinois about
facts and opinions of the orientation programs in their
schools.

The survey was a special project sponsored by the

8

Delta Kappa Gamma chapters in the state.
led to a second investigation.

The first survey

This one asked the new

teachers in the same schools to indicate to what extent the
orientation program 1n their schools helped or failed to
help them adjust to their new environments.

The sampling

for this survey took place 1n 1957, and a total of 115
individual.a were asked to participate.
replies from 70 of the 115 taking part.

They received
Of major interest

were three areas of school problems.
The first area, pertaining to the business aspects
of the employment, pointed out that usually this area was
adequately discussed when the administrator and the new
teacher reach the signing of the contract.

Most of the

contracts contain specific statements relating the nature
of the assignment, salary, paydays, and dates of employment.
Still they found that 12 per cent of those responding
indicated that they received inadequate information about
salaries.
The second area, about which 32 per cent of the teachers
felt they did not receive enough information from the
administration, dealt With the school plant and equipment.
More information was needed about where the instructional
materials such as the audio-visual equipment, maps, books,
and paper supplies were kept.
The third area covered by the survey showed that 46
per cent of the teachers felt they were not given adequate
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information about the general philosophy, practices, and
procedures of the school (9:492-493).

In his study of teacher orientation, Lane reported
that the details new teachers want 1ntormat1on about after
they had signed a contract were:

4.
5.
6.

9.

10.

11.
12.

Date to report for duty.
Name and position of immediate superior.
The subjects or grades for which they will be
able to expect help from supervisors.
If there are any extra-class assignments.
The approximate enrollment 1n each class or
grade.
The number of salary payments per year and the
dates paid.
The type of marking system.
If there is any audio-visual equipment available
in the school, and where it is stored.
The local required course of study.
Types of records and reports that may be required
and method of recording them.
A program of the daily class schedule show1ng
the time and period that each class is taught.
The school building facilities and policies
governing their use (5:124).

The above are but a few of the problems faced by new
teachers.

It is the responsibility of the administration,

with the help of all the teachers 1n the system, to see
that all of the problems and needs are discovered and that
their local program is adjusted to meet these needs.
II.

PRACTICES USED TO MEET THESE
PROBLEMS AND NEEDS

A sampling of the different kinds of problems and
needs facing new teachers was discussed.

These must be met
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as the administrator attempts to provide an effective
program for helping the new teacher.

A sound orientation

program can best be. developed if different types of methods
used to assure the desired adjustment of the new teachers
are recognized and brought into use.
Initial interviews.

During the pre-employment

interviews, the prospective teacher can and should gain some
of the more lasting impressions of the school system.

If

the administration is alert and well prepared, the new
teacher will learn about the conditions of employment, the
nature of the new assignment, and all the facts pertaining
to the contractual relationship between the teacher and the
school system.

A complete, straight-forward, and clear

explanation of what the new job involves can give the
prospective teacher confidence from the very start (16:16-17).
The initial interview of a candidate for a teaching
position is the time when a great number of the important
facts should be discussed.

Some of the items which should

be covered during initial interviews with candidates were
listed by Barratt:
1.
2.

3.

4.

5.
6.

7.
8.
9.

Subject fields
Educational philosophy of the school
Important rules and regulations
Nature of the comm.unity
Salary and salary schedule
Tenure provisions
Promotion policies for teachers
Living accommodations available
Physical facilities

ll
10.
11.
12.

13.

14.

. 15.

Location of classroom
Facilities available
Pupil characteristics
Nature of co-workers
Contl;'act terms
Curriculum, nature and method of development

(2:49).

Some school administrators have found many advantages
both to the candidate and to the employing school when the
interview is held at the school where the position is to
be filled.

This gives the prospective teacher a first-hand

observation of the community and of the school.

If it 1s

impossible for the new teacher to be interviewed at the
school where he or she will teach, it is still important
that the new teacher visit the community and school before
a position is accepted (5:47).
Many school systems have prepared a handbook
especially for new teachers to their system.

Others have

what they call an information packet which usually contains
such articles as a map of the town, a descriptive booklet
of the community and surrounding territory, school board
booklet of policies and regulations, a school directory, and
any additional material available from the various service
clubs and industries.

This material should be made avail-

able to the new teacher during the interview.

The employing

school should keep two things in mind in preparing this
material.

The first is that the material contained must

be information new teachers want; second, that the information

12
1n the handbook should be used by the administration for

the basis of discussion before and after the new teachers
have signed their contract for a specific assignment

(5:346).
Spring visitation.

Mr. Shelly relates that first

impressions received are long lasting and, consequently,
that impressions of new teachers should be favorable.

Once

a candidate has indicated an interest, he should be shown
all the school and comm.unity services available to him.
This can best be done by a spring visit to the school before
it is out for the summer term.

Familiarity with these

resources develops professional confidence in the new
teacher.

If the new teacher is allowed to observe in class-

rooms, it will give him an over-all picture of the routine
used in the school in which he will teach.

It should be

the aim of the school administrator during the spring visit
to acquaint the new teacher with the building and to introduce him to teachers, office personnel, and custodians.
The new teacher should also have a chance to see how the
records and reporting systems are used and kept.

The spring

visit should supply the type of information wanted by the
visiting teacher as well as that considered important by
the district (14:158-159).
m,-school workshops.

The use of pre-school workshops
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is gaining popularity.

They are of great assistance to

both the new teachers and the teachers already in the
system.

The pre-school workshop can help to make the new

teacher quickly feel at home.

They help the teacher in the

academic as well as the social area of orientation (14:158).
Lane found that the pre-session workshops ranked
second on the basis of the percentage of responses indicating
adequacy of information.

There were 372 responses showing

that 37 items of information had been received from the preschool workshop, and 342 of those responding, or 91.6 per
cent, indicated that the information received was adequate.
Lane indicated that the pre-school workshop was one
important method for teacher orientation (5:128).
Objectives of the pre-school workshop will vary from
community to community.

In general, however, the well

planned workshop has the following goals:

getting

acquainted, improving instruction, readying tools and
materials, analyzing the current situation, building team
spirit, and providing professional inspiration (11:17).
Faculty meetings.

One of the most common means used

to orient new teachers to the philosophy, practices, and
procedures 1n the school system is the district faculty
meeting.

If .these are to be of help to the new teacher,

they should be developed around the common problems and
needs of the new teachers in the building and system.

The
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types of faculty meetings that can provide real help to the
new teacher and also in-service training to the entire staff

are:
l.
2.

3.
4.
5.
6.

7.

8.
9.
10.

New teacher orientation meetings, building tours,
grade level meetings.
Case studies of children.
The school evaluation and testing program.
Grade level conferences around specific areas.
Teacher workshops.
Conferences with supervisory and central office
staff.
Review and discussion of new publications.
Demonstration of new techniques and materials.
Discussion of school community problems.
Guidance techniques in the classroom (6:50).

Receptions and social functions.

It is the responsi-

bility of the administration to help new teachers in their
adjustment to the community.

Educators have been quite

interested in social relationships in the classroom and their
effect on the learning process.

In the same manner, the

social relationship of the teaching staff effects the
instructional program and should be of concern to the school
administrator (13:80).
The social orientation of the new teachers may be
anything from a break for coffee during a faculty meeting
to an all-afternoon and evening picnic or reception.
Successful and satisfactory adjustment of the new teacher
depends largely upon the friendly and warm personal relationships created by his fellow workers (3:219).
Groups other than the school which might participate
in the social orientation of new teachers are almost without
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limit.

Some of these might be:
1.
2.

3.
4.
5.
6.

Employees in the recreational department and
other departments of the city government
Parent-teacher organizations
Council of churches or the ministerial alliance
The chamber of commerce
Service clubs - Rotary, Lions, and the like
Business and industrial firms (13:219).

III.

SURVEY OF PRACTICES USED IN
THE STATE OF WASHINGTON

This is a study of the types of teacher orientation
and workshop programs used by the school districts of the
state of Washington.

The title of the survey questionnaire

was "Teacher Orientation and Workshop Survey."
A is a sample form. of the questionnaire used.

Appendix
The term

"workshop" was included in the survey to cover the present
practice of bringing teacher orientation and in-service
training together during the pre-school workshop (5:128).
Method used.

The initial step in preparing the

questionnaire, to examine several books and magazine articles
about orientation programs in use, was furthered by a series
of discussions with

my

principal.

The questionnaire was

organized 1n the check-list form. to facilitate answering
and coverage of the problem.

In order to assure better

response, the questionnaire had a self-addressed and stamped
envelope enclosed.
A selected group of Washington public school districts

was supplied with the questionnaire.

An attempt was made

to sample all the counties within the state.

The districts

selected were.chosen to give a wide selection of geographic
location and size. '·,of school enrollment.

A list of school

districts and counties sampled are included 1n Appendix B.
A total of 58 questionnaires was distributed in the
counties of Washington.
naires was returned.

A total of 54 completed question-

This return represented 94.8 per cent

of the total number distributed.

A tabulation and analysis

of the information on returned questionnaires was made and
the findings are as follows.
Results.

The first area of the survey dealt with the

method of orientation and workshop program used.

The methods

used were (1) formal teacher orientation and workshop
program with the use of outside resource specialist, (2)
formal teacher orientation and workshop program with use of
qualified members of your own staff, and (3) informal teacher
orientation and workshop program.

Five school districts:

Bellingham, Walla Walla, Lacey, Everett, and Vancouver
indicated that they used all three methods.

Eleven of the

remaining districts used two of the three possible methods
listed on the questionnaire.

The rest, 38 districts, used

only one of the three indicated methods.
The most popular method used in the state of Washington
by those school districts responding was the use of the
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informal-teacher.orientation
and workshop program.
'
.

A total

of 33 out of 54 responses, or 61.l per cent, indicated that
they used this.method.
~e second highest ranking method used by the districts sampled was the formal teacher orientation and workshop program with the use of qualified members of their
own staff.

Of the responding schools, 24 out of 54

responses, or 44.4 per cent, used this method.
Method used by the smallest number was formal teacher
orientation and workshop program with the use of outside
resource specialist.

Here it was reported that 16 out of

54 responses, or 27.7 per cent, used the outside resource
spec1al1st.

One school district out of the 54 districts

sampled indicated that no orientation or workshop program
was used.

This represented 1.8 per cent of the 54

responding districts.
The second area covered by the survey was number of
days used for teacher orientation and workshop program.
Included in this area was a statement asking them to indicate the number of days required of the teachers (if any
were used).

Out of the 54 schools reporting, 31 did not

require their new teachers to report earlier than the
experienced teachers.
School districts using five or more days were
Stevenson and Bellevue.

They represented 3.7 per cent of

the 54 reporting districts.
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Dis~icts with four days of orientation or workshop
programs totale4 3,· or 5.5 per cent, of the 54 reporting
districts.

Nine school districts had three days, repre-

senting 16.6 per cent.

Districts using two days for

orientation and workshops totaled 15, or 25.9 per cent.
The largest number of districts used only one day.

They

represent 44.4 per cent of the responding districts.

One

district indicated that they did not use any time for
orientation or workshop programs.
The third area of the survey dealt with teachers
required to attend orientation and workshop programs.
three statements used were:

The

(1) only new teachers to the

system, (2) all teachers presently teaching in the system,
and (3) all teachers teaching in the system including all
substitutes.

As two school districts failed to respond to

this question, there were 52 reporting districts in this
part of the survey.

Nine out of the 52 districts reporting

indicated that they required only the teachers new to the
system to attend the programs, while 41 out of the 52
districts required all teachers employed in the system to
attend.

Two districts indicated that they asked their

substitutes to attend along with the rest.
The fourth area of the survey asked about the type
of teacher rating and follow-up used in supervision of their
new teachers.
were:

~e three possible responses in this group

(f) formalized rating scale with principal and
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teacher working collectively, (2) formalized rating scale
filled.in bf _principal alone, and (3) no formal rating
scale used.
One district failed to respond to this area of the
survey.

Fifteen of the 53 reporting districts in the area

of supervision indicated the use of a formalized rating
scale with the principal and teacher working together.
This represents 28.4 per cent of those responding.
Ten districts reported the use of a formal rating
scale filled in by the principal alone; this was 18.8 per
cent of the responding group.

The remaining districts, 28,

or 52.8 per cent, did not use a formal rating scale in the
supervision and guidance of their new teachers.
The last question asked the number of days the
school's teachers were under contract.

The range of dars

under contract was from 180 days to 190 days.

Table I

lists the reporting districts in this area of the survey in
rank order from high to low.
The methods used for new teacher orientation
in the state of Washington, as sampled by this survey, are
many and varied.

However, all but one of the schools

sampled had developed some type of orientation program.
Most schools indicated the use of the informal teacher
orientation and workshop programs.

This method of teacher

orientation and workshop program appears to be the easiest
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TABLE I
liOMBER OF DJ.YB REPORTED UNDER CONTRACT
BY 53 SCHOOL DISTRICTS IN THE STATE OF WASHINGTON
DURING THE SCHOOL YEAR OF 1960-61

Days

Number of schools

Per cent

183

15
13

28.3
24.5
18.8

180

182
185
181
184
190

10

8
4
2
l

15.1

7.6

3.8
1.9

NOTE: This table lists the reporting districts 1n
rank order from high to low.
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way for the schools sampled to develop their programs.

It

would appear that the use of more than one method would
better achieve the desired adjustment of the new teachers
to a given school system.
The number of days used for orientation and workshop
programs ranged from one day to five, with the majority
using between two and three days.

There does not appear

to be an ideal number of days to use; rather, the test of
effectiveness would be if it provides for the needs and
problems faced by the n~w teachers of a given school system.

In the area of teacher supervision, there is a need
for over half of the schools reporting, 52.8 per cent, to
provide more systematic assistance in this area.

For 28 of

the school districts did not use a formal rating scale in
the supervision and guidance of their new teachers.

If it

is to assist the new teacher in his adjustment, the type of
supervision provided by the building principal is very
important.
Shortly after the survey was sent to the various
school districts, the State Legislature passed a bill
requiring the school districts of the state to contract
their teachers for 185 days as the new minimum.

It will

be interesting to see how many school districts use part
of the additional days for the orientation of their new
teachers.
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IV.

A PROPOSED ORIENTATION PROGRAM FOR

CAMA.S SOHOOL DISTRICT 117
It is not the intention of this author to list all
the possible items needed or that should be covered during
the orientation program.

It is only hoped that the following

suggestions can form a basis for a co-ordinated program.
This program should offer opportunity for new teachers to
ask and find answers to their personal, school, and
community problems.

It is just as unwise for the activities

selected to be too new and ambitious as it is for them to be
inadequate and out of date.

A program that is too elaborate

can overtax the staff and facilities for its operation and
can "snow under" those it 1s intended to help (16:10-11).
During the interview.

Except under extraordinary

circumstances, no teacher will be employed without a formal
interview.

To be of greatest value, the interview should

be planned in advance and timed so that it will give maximum
opportunity for exchange of views and information.

Included

should be:
1.

A full description of job with announcement of
vacancy and application forms.

2.

Time during interview for complete and honest
discussion of job.

3.

An explanation of salary, certification, benefits,
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assignment (as nearly as can be determined), and
other terms of employment.

4.

A copy of the school district's policy handbook.

5.

A complete description of Camas and follow up by
giving a prepared descriptive booklet about Camas
and its resources.

6.

A visit to Camas during spring while school is
still in session before hiring, if at all
possible.

7.

A conference between the teacher and his building
principal, if principal did not take part in the
interview.

After signing contract.

The following areas should

be covered after signing the contract:
1.

Take time for more information and questions if
signing of contract is done in your presence.

2.

Send a letter to new teachers acknowledging
their acceptance and also notify them of additional
materials that will be mailed to them and ask if
there are any other materials they would like.

3.

Prepare and distribute listings of housing, with
descriptive information, and take positive steps
to assist the teacher to secure living accommodations.

4. Acquaint teacher with facilities for transportation,
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banking, shopping, medical, dental, and other
personal services.

5.

See that invitations are extended to attend and
take part in civic, religious, social, cultural,
and recreational activities.

6.

Assist new teachers to understand the broad
aims and objectives underlying educational
practices in Camas.

During formal orientation.

The first day of the for-

mal orientation for all teachers new to the system will
start at 9:00 A.M. at the superintendent's office.

The

following agenda will be used:
l.

Superintendent should welcome new teachers and
state the over-all objectives and aims of the
school system.

2.

Introduce all the building principals to the
new teachers.

3.

Appropriate individuals from the community should
welcome the new teachers to the community.

4.

Review regulations governing rights, privileges,
and restrictions covered in the school district's
handbook.

5.

A luncheon to enable all new teachers and administration to become better acquainted •

.6. · Afternoon d.evo ted to a tour of the comm.unity to
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become acquainted with its business, cultural,
and educational activities, for personal reasons
and for teaching background.
During the second day of formal orientation a workshop program will be held for the entire faculty of the
school system.

The following schedule will be used:

A.M. SCHEDULE
Time

9:00

to

Topic
10:30

1.

Policies of the Board of
Education.

2.

Teacher-Principal Relationships.

3.
10:00

to

10:15

10:15

to

11:45

Teacher Ratings.
Coffee Time and Get-Together

1.

Central Administration and
Services Available.

2.

Audio-Visual Aids Available
in Camas and Demonstration
by Resource Specialist.

3.
12:00

to

1:00

Questions and Discussion.
Lunch Hour

P.M. SCHEDULE
(By sections - Elementary - Junior High - High School)

1:15

to

2:30

1.

Selected Curriculum Topics
and Demonstrations by Grade
Level.
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2:30

to

2:45

2:45

to

4:00

Coffee Time and Get-Together

2.

Curriculum Topics and Demonstration of Techniques
Requested by New Teachers.

4:00

to

4:30

3.

Summary of Material Covered
During Afternoon.

6:30

to

8:00

4. General Faculty Picnic For the
Entire School Staff and Their
Families.

The third day will be used in the individual buildings.
The following schedule will be used:
1.

The morning will be devoted to faculty meetings
in the respective schools.

The building principal

will go over the duty assignments for the year,
and general school policies and problems will be
discussed.
2.

Assign an experienced teacher as a personal
counselor and adviser for each new teacher.

3.

The rest of the day to be used for work in rooms
preparing for the first day of school.

Information during school l!i.£•

The following type

of information should be provided during the school year to
assure the desired adjustment of the new teachers:
l.

District in-service meetings held for all members
of the staff at least twice a year at the
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be~inn.1ng of semesters.
2.

Building meetings for general faculty every
two weeks and grade level meetings on the alternate weeks.

These should include meetings

pertaining to curriculum, reporting practices,
guidance and health services, playground and
classroom control, and other important areas
of the school program.

3.

Observation of the new teacher 1n the classroom
to help improve instruction.

4.

Provide time for new teachers to visit other
classrooms.

5.

Social activities such as coffee hours, faculty
parties, and sport activities for those
interested.

6.

Bulletins provided daily for routine business
and special bulletins for extraordinary requirements or duties.

7.

Yearly evaluation of the orientation program with
the help of the new teachers to see where
improvement 1n the program can be made.

CH.APTER III
SUMMARY AND RECOMMENDATIONS
I.

SUMMARY

The writer has attempted to review the problems and
needs facing new teachers and the common practices used by
school districts to meet these problems and needs.
A survey was used to sample the methods of orientation used by fifty-four school districts in the state of
Washington.

Evidencing the apparent interest on the part

of the educators to whom surveys were sent, of 58 surveys
sent, 54 were returned.
The proposed program of teacher orientation for
Camas was developed to provide a basis for a co-ordinated
program.

II.

RECOMMENDATIONS

After a detailed review of the literature pertinent
to teacher orientation, the following recommendations are
made:
1.

School administrators should have a full knowledge
of the actual problems experienced by new and
beginning teachers and be aware of the sources
of information that can be used to cope with
these problems.
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2.

All school systems should have an organized and
formal program planned for the orientation of
all new and beginning teachers.

Provision should

be made in the program for the use of handbooks,
informational letters, school personnel,
community agencies, faculty meetings, and teacher
organizations.

3.

Community leaders should be invited to become
active participants in the orientation program.
They can be most helpful in providing materials
containing information about the community,
arranging for tours of the community, and
assisting in the location of suitable housing
for the new teachers.

4.

The pre-school orientation program should be a
major source of information on such subjects as
classroom supplies, record cards, textbooks,
attendance procedures, disciplinary policies,
school philoso.phy, and other pertinent subjects.

5.

Systematic evaluations should be made for the
purpose of determining the effectiveness of
practices and their subsequent improvement in
the orientation program.
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APPENDIX A
QUESTIONNAIRE USED FOR SURVEY
February 3, 1961
Dear Principal:
The following survey is in connection with my work
towards a Master's Degree at Central. Washington College of
Education.

It is concerned with the type of Teacher

Orientation and Workshop Program used 1n your district.

I

would appreciate your time and effort in filling out the
survey form.

You'll find enclosed a self-addressed and

stamped envelope.
Thank

you.
Sincerely yours,

TEACHER ORIENTATION AND WORKSHOP SURVEY
Methods Used:
l. Formal teacher orientation and workshop
program with the use of outside resource
specialist • • • • • • • • • • • • • • •
2. Formal teacher orientation and workshop
program with use of qualified members of
your own staff • • • • • • • • • • • • •
3. Informal teacher orientation and workshop
program • • • • • • • • • • • • • • • • •
4. No orientation or workshop program • • •
Number of days,used for Teacher Orientation and/or
Workshop:
5. None • • • •
6. One day • • • _
7. Two days •• _
(If new teachers are required
to attend more days, please
a•. Three days • ' in(iica te by g1ving extra
9. Four days ••
number of days required._)
10. Five da7s
or more • • • _
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Teachers Required to attend Orientation and/or Workshop:
11. Only new teachers to the system • • • • • • _
12. All teachers presently teaching in the
system • • • • • • • • • • • • • • • • • •
13. All teachers teaching in the system
including all substitutes • • • • • • • • • _
Type of Teacher Rating and/or Follow-up Used:
14. Formalized rating scale with principal and
teacher working collectively • • • • • • •
15. Formalized rating scale filled 1n by
principal alone • • • • • • • • • • • • • •
16. No formal rating scale used • • • • • • • •
The number of Days that Your Teachers Are Under
Contract • • • • • • • • • • • • • • • •

. . .-

I would appreciate any additional information or
materials which you use in your teacher orientation
or workshop program.
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APPENDIX B
SCHOO~ DISTRIOTS AND COUNTIES SAMPLED
Adams Oount:y
1.

Mr.

2.

Mr. Lloyd Oberst
Ritzville High School
Ritzville, Washington

Clallam County

9.

Edmund J. Bro 0,k
Othello High School
Othello, Washington

Cl.ark County
10.

Asotin.County

3.

4.

Mr. Fred G. Wendover
Superintendent of
Schools
An.atone, Washington

Mr. Fred Florance

Lincoln Junior High
Clarkston, Washington

Ben ton Ooun ty

5.

:Mr. Jack Frisk
Highlands Junior High
Kennewick, Washington

Mr. John Peters
Roosevelt Junior High
Port Angeles, Washington
Mr. Jack Slater
Shumway Junior High
Vancouver, Washington

Columbia County:

*

1.1.

Mr. Jack Wisdom
Dayton Elementary
Dayton, Washington

Cowlitz Corm ty
12.

Mr. Charles Baker
Castle Rock Junior High
Castle Rock, Washington

13.

Mr. Daniel Denton

Coweeman Junior High
Kelso, Washington

Mr. Milton L. Syder
Carmichael Junior High Douglas County
Richland, Washington
14. Mr. Robert Dentelman
Chelan County
SU.perintendent Eastmont
Schools
7. Mr. Eugene Elledge
East Wenatchee, Washington
Cashmere Junior High
Cashmere, Washington
Ferry County:
6.

8.

*

:Mr. Lawrence Mead
Ellison Junior High
Wenatchee, Washington

Was not returned

15.

Mr. Arthur L. Cameron
Superintendent Republic
Schools
Republic, Washington
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Franklin County

16.

Mr. George Dyer
Pasco Junior High
Pasco, Washington

25.

Mr. Robert Sealey
SUnset Junior High
Seattle, Washington

26.

Mr. Robert Lindsley
Kirkland Junior High
Kirkland, Washington

Grant County

Mr. Douglass Greene
Superintendent Ephrata
Schools
Ephrata, Washington

18.

20.

Mr. Wilfred K. Oarns
Miller Junior High
Aberdeen, Washington

Mr. Maurice Wood
Hoquiam Junior High
Hoquiam, Washington

Island County
21.

Mr. Ernest O. Newman
Oak Harbor Junior High
Oak Harbor, Washington

Jefferson County
22.

24.

*

Addams Junior High
Seattle 55, Washington

Mr. George Moergeli
Oascade Junior High
Auburn, Washington
Gerald Hester
Bellevue Junior High
Bellevue, Washington

Mr.

Was not returned

Mr. R.R. Heimbigner
Tahoma Junior High
Maple Valley, Washington
County

29.

Mr. Berger Jacobson
Coontz Junior High
Bremerton, Washington

30.

Mr. Howard Kvinsland
Central Kitsap Junior
High
Silverdale, Washington

Kittitas County
31.

Mr. Lannes Purnell
Morgan Junior High
Ellensburg, Washington

Klickitat County

* 32.
Mr. Neil Potthoff
Central High
Port Townsend, Washington
Lewis

King County
23.

27. Mr. Donn Keesler

28.
Mr. Ray Hunt
Ohief Moses Junior
High
Moses Lake, Washington Kitsap

Grays Harbor County
19.

*

o. Oxwang
Goldendale High School
Goldendale, Washington

Mr. H.

County

33. Mr. James Kent
Centralia Junior High
Centralia, Washington
Lincoln County

34. Mr. Ernest Ludwick Jr.
Wilbur High School
Wilbur, Washington
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Mason County

35.

Mr. Bruce Schwarck
Shelton Junior High
Shelton, Washington

Okanogan County

36. Mr. John Sohetzle
Copple J~ior High
Omak, Washington

37. Mr. Ray Sheahan

Oroville Junior High
Oroville, Washington

Pacific County

. 38. Mr. Seman A. Anderson

Skagit County

44.

Mr. Charles Williams
Anacortes High School
Anacortes, Washington

45.

Mr. w. E. Gurney
Mount Vernon Union High
Mt. Vernon, Washington

Skamania County
46.

Oreille County

39. Mr. Ray J. Brown
Newport High School
Newport, Washington
Pierce County
40.

Mr. Robert Minnitti
Bethel Junior High
Spanaway, Washington

41.

Mr. c. Aden
Hudtloff Junior High
Tacoma, Washington

42.

*

Mr. Charles Erickson
Arlington Junior High
Arlington, Washington
48.

Mr. R. E. Osborne
Evergreen Junior High
Everett, Washington

Spokane County

49.

Mr. Walter Meyer
Bowdish Junior High
Spokane 64, Washington

50.

Mr. Lee Prangle
Deer Park High School
Deer Park, Washington

51. Mr. G. W. Mills
Mr. Arn.old T. Tommervik
West Valley High
Morris E. Ford Junior
Millwood, Washington
. ,High
Tacoma 44, Washington Stevens County

§.e Juan Ooun ty

*

Superintendent Stevenson
Schools
Stevenson, Washington

Snohomish County

Raymond Junior High
Raymond, Washington

~

Mr. Allen B. Hoffman

52.

Mr. Walter A. Lindman
Colville High
Colville, Washington

Mr. Frank H. Elder
Friday Harbor Elementary
Friday Harbor, WashThurston County
ington
53. Mr. Frank Bower
North Thurston High School
Was not returned
Lacey, Washington

43.
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54. Mr. T. R. Wynstra

Jeffereon Junior High
Olympia, Washington

Wahlc1altwn Oountz

55.

Mr. Wayne G. Siegel
Wahkiakum High School
Cathlamet, Washington

Walla Walla OountJ

56.

Mr.· Erwin J. Beard
Pioneer Junior High
School
Walla Walla, Washington

Whatcom Oount:v;
57.

Mr. Alvin Howard
Fairhaven Junior High
Bellingham, Washington

58. Mr. Frederick D. Ohesterley
Blaine Junior High School
Blaine, Washington

